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Seventh Grade  
English Language Arts 

Review & Practice 



 
 

 

Dear families, 

 

As our community works to understand and respond to the effects of COVID-19, 
the Mukilteo School District sincerely appreciates your patience as we navigate 
this period of unprecedented school closures. 

Attached to this letter is a packet of materials to help you supplement your child’s 
education while away from the formal school environment. Please feel free to use 
the grade-level packets to review and practice previously taught skills in 
English/Language Arts, Mathematics and Science. They are not required, nor will 
they be graded. Answer keys are included in the packets so that your child can 
check their own work.  Students are encouraged to skip around and find topics of 
interest and practice rather than complete them from beginning to end. If you 
find that your child’s grade level is too challenging, or not challenging enough, you 
are welcome to work outside of their current grade level.   

It is highly encouraged that your child continues to review and practice previously 
taught skills and remain engaged in learning. We hope these packets add to what 
you are already doing to support your child in learning during this challenging 
time.  

 

Sincerely, 

 
The Curriculum and Instruction Department 
Mukilteo School District 
 



3WRITING WORKSHOP

Expository Writing: 
Writing to Inform
Learning Targets
•	Analyze	the	structure	an	author	uses	to	organize	a	text,	including	how	the	major

sections	contribute	to	the	whole	and	to	the	development	of	the	ideas.
•	Write	informative/explanatory	texts	to	examine	a	topic	and	convey	ideas,

concepts,	and	information	through	the	selection,	organization,	and	analysis	of
relevant	content.

•	Produce	clear	and	coherent	writing	in	which	the	development,	organization,	and
style	are	appropriate	to	task,	purpose,	and	audience.

•	Demonstrate	command	of	the	conventions	of	standard	English	grammar	and	usage
when	writing	or	speaking.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	7	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	your	own	clearly.

Writing an Expository Essay
In	this	writing	workshop,	you	will	practice	writing	an	informational	text	in	the	
expository	mode.	Writers	use	the	expository	mode	to	communicate	information,	
define	a	topic,	instruct	about	a	process,	explain	something,	or	clarify	ideas.	
Expository	writing	relies	on	facts	rather	than	on	emotional	appeals.

As	you	learn	about	expository	writing,	you	will	work	with	your	teacher	and	your	
classmates	to	construct	two	model	expository	essays.	You	will	then	use	these	
models	to	write	your	own	expository	essay	that	achieves	the	following:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
•	Is	logically	organized	with	appropriate	facts	and	details.
•	Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices	and	sentence	structures.
•	Uses	transitions	to	create	coherence.

AcTiviTy 1 

Discovering Elements of a Multi-Paragraph 
Expository Essay
Before Reading

1. Quickwrite:	What	do	you	know	about	expository	writing?	How	would	an
informative	essay	fit	in	the	expository	writing	mode?

2. The	goal	of	an	informational	expository	essay	is	to	inform	your	readers	about	a
specific	topic.	What	topics	are	you	familiar	enough	with	that	you	could	explain
them	to	others	in	a	detailed	manner?	List	some	of	these	topics	in	the	margin.

3. Brainstorm	how	you	might	organize	an	informational	expository	essay.

LEARNING 
STRATEGIES
Quickwrite,	Marking	the	
Text,	Graphic	Organizer,	
Think-Pair-Share,	
Brainstorming,	Webbing,	
Outlining,	Think	Aloud,	
Drafting,	Sharing	and	
Responding

AcAdEmIc 
VOcAbuLARy
The	word	mode	refers		
to	a	style	of	writing.	
Narrative,	expository,	
and	argumentative	
(persuasive)	are	examples	
of	different	writing	modes.	
Each	mode	has	different	
requirements.
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Writing Workshop 3 (continued)

my Notes During Reading
 4.	Read	the	following	essay,	and	determine	the	purpose	or	controlling	

idea.	As	you	read,	mark	the	thesis	(the	point	the	writer	is	making)	and	
supporting	information,	along	with	the	topic	sentences	in	each	paragraph.

What’s in Your 
Toothpaste?

Excerpted from The Secret House: Twenty-Four Hours in the Strange and 
Unexpected World in Which We Spend Our Days and Nights
by David Bodanis

Into the bathroom goes our male resident, and after the most pressing need is 
satisfied it’s time to brush the teeth. The tube of toothpaste is squeezed, its pinched 
metal seams are splayed, pressure waves are generated inside, and the paste begins to 
flow. But what’s in this toothpaste, so carefully being extruded out?

Water mostly, 30 to 45 percent in most brands: ordinary, everyday simple tap water. 
It’s there because people like to have a big gob of toothpaste to spread on the brush, and 
water is the cheapest stuff there is when it comes to making big gobs. Dripping a bit 
from the tap onto your brush would cost virtually nothing; whipped in with the rest  
of the toothpaste the manufacturers can sell it at a neat and accountant-pleasing  
$2 per pound equivalent. Toothpaste manufacture is a very lucrative occupation. 

Second to water in quantity is chalk: exactly the same material that school teachers 
use to write on blackboards. It is collected from the crushed remains of long-dead 
ocean creatures. In the Cretaceous seas chalk particles served as part of the wickedly 
sharp outer skeleton that these creatures had to wrap around themselves to keep from 
getting chomped by all the slightly larger other ocean creatures they met. Their massed 
graves are our present chalk deposits.

The individual chalk particles—the size of the smallest mud particles in your 
garden—have kept their toughness over the aeons, and now on the toothbrush they’ll 
need it. The enamel outer coating of the tooth they’ll have to face is the hardest 
substance in the body—tougher than the skull, bone, or nail. Only the chalk particles 
in the toothpaste can successfully grind into the teeth during brushing, ripping off the 
surface layers like an abrading wheel grinding down a boulder in a quarry. 

The craters, slashes, and channels that the chalk tears into the teeth will also 
remove a certain amount of build-up yellow in the carnage, and it is for that polishing 
function that it’s there. A certain amount of unduly enlarged extra-abrasive chalk 
fragments tear such cavernous pits into the teeth that future decay bacteria will be able 
to bunker down there and thrive; the quality control people find it almost impossible to 
screen out these errant super-chalk pieces, and government regulations allow them to 
stay in.

In case even gouging doesn’t get all the yellow off, another substance is worked 
into the toothpaste cream. This is titanium dioxide. It comes in tiny spheres, and it’s the 
stuff bobbing around in white wall paint to make it come out white. Splashed around 
your teeth during the brushing it coats much of the yellow that remains. Being water 
soluble it leaks off in the next few hours and is swallowed, but at least for the quick 
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my Notesglance in the mirror after finishing it will make the user think his teeth are truly white. 
Some manufacturers add optical whitening dyes—the stuff more commonly found 
in washing machine bleach—to make extra sure that that glance in the mirror shows 
reassuring white.

These ingredients alone would not make a very attractive concoction. They 
would stick in the tube like a sloppy white plastic lump, hard to squeeze out as well 
as revolting to the touch. Few consumers would savor rubbing in a mixture of water, 
ground up blackboard chalk, and the whitener from latex paint first thing in the 
morning. To get around that finicky distaste the manufacturers have mixed in a host of 
other goodies.

To keep the glop from drying out, a mixture including glycerin glycol—related to 
the most common car antifreeze ingredient—is whipped in with the chalk and water, 
and to give that concoction a bit of substance (all we really have so far is wet colored 
chalk), a large helping is added of a gummy molecule from the seaweed Chondrus 
Crispus. This seaweed ooze spreads in among the chalk, paint, and antifreeze, then 
stretches itself in all directions to hold the whole mass together. A bit of paraffin (the 
fuel that flickers in camping lamps) is pumped in with it to help the moss ooze keep the 
whole substance smooth.

With the glycol, ooze, and paraffin we’re almost there. Only two major 
chemicals are left to make the refreshing, cleansing substance we know as 
toothpaste. The ingredients so far are fine for cleaning, but they wouldn’t make 
much of the satisfying foam we have come to expect in the morning brushing.

To remedy that every toothpaste on the market has a big dollop of detergent 
added too. You’ve seen the suds detergent will make in the washing machine. The 
same substance added here will duplicate that inside the mouth. It’s not particularly 
necessary, but it sells.

The only problem is that by itself this ingredient tastes, well, too like detergent. 
It’s horribly bitter and harsh. The chalk put in toothpaste is pretty foul-tasting too 
for that matter. It’s to get around that gustatory discomfort that the manufacturers 
put in the ingredient they tout perhaps most of all. This is the flavoring, and it has 
to be strong. Double rectified peppermint oil is used—a flavorer so powerful that 
chemists know better than to sniff it in the raw state in the laboratory. Menthol 
crystals and saccharin or other sugar simulators are added to complete the 
camouflage operation.

Is that it? Chalk, water, paint, seaweed, antifreeze, paraffin oil, detergent, and 
peppermint? Not quite. A mix like that would be irresistible to the hundreds and 
thousands of individual bacteria lying on the surface of even an immaculately cleaned 
bathroom sink. They would get in, float in the water bubbles, ingest the ooze and 
paraffin, maybe even spray out enzymes to break down the chalk. The result would 
be an uninviting mess. The way manufacturers avoid that final obstacle is by putting 
in something to kill the bacteria. Something good and strong is needed, something 
that will zap any accidentally intrudant bacteria into oblivion. And that something is 
formaldehyde—the disinfectant used in anatomy labs.

So it’s chalk, water, paint, seaweed, antifreeze, paraffin oil, detergent, peppermint, 
formaldehyde, and fluoride (which can go some way towards preserving children’s 
teeth)—that’s the usual mixture raised to the mouth on the toothbrush for a fresh 
morning’s clean. If it sounds too unfortunate, take heart. Studies show that a thorough 
brushing with just plain water will often do as good a job.
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Writing Workshop 3 (continued)

After Reading
 5. When writing an expository text, writers choose a way to organize the text that 

fits the information being communicated. For example, you might organize 
a text chronologically if the information you are sharing follows a specific 
timeline or specific stages of events. Another way to organize information is by 
different categories of information.

  Number each paragraph of the sample text to help you analyze its organizational 
structure. Work with a partner to discuss the essay’s structure and the purpose 
of each paragraph. Notice how each paragraph develops the writer’s ideas. Note 
your thoughts in the margin.

 6. Use the graphic organizer below to chart the components and characteristics of 
a multi-paragraph expository essay. This organizer will serve as a model for you 
during the writing process as you generate and refine your own essay.

Components/Characteristics Purpose

Check Your Understanding
Respond to the following questions:
•	What	is	the	purpose	of	an	expository	essay?
•	How	can	the	paragraph	structure	of	an	informational	essay	be	used	to	develop	ideas?
•	Why	should	the	writer	of	an	informational	expository	essay	use	facts	rather	than	

opinions	to	develop	ideas?

AcAdEmIc 
VocAbuLARy
Chronological refers to the 
time order of events.
For example, a writer 
would use a chronological 
structure to describe 
events beginning in April 
and ending in September.

30 SpringBoard® Writing Workshop
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AcTiviTy 2

Writing a class Essay
WRiTing PRoMPT:	Think	about	an	activity	that	you	enjoy	or	do	very	well.	You	might	
choose	a	sport,	a	hobby,	or	a	pastime.	With	your	class,	write	a	multi-paragraph	
essay	that	explains	this	activity	in	detail.	Be	sure	the	essay	meets	the	requirements	
listed	in	the	learning	targets	for	writing	an	effective	expository	essay:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
•	Is	logically	organized	with	appropriate	facts	and	details.
•	Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices.
•	Uses	a	variety	of	sentence	structures
•	Uses	a	variety	of	transitions	within	and	between	paragraphs.

Prewriting
 1.	Reread	and	mark	the	writing	prompt	above	to	clarify	the	task.	

 2.	Write	notes	here	about	your	ideas	for	the	essay.	Be	prepared	to	share	them	
with	the	whole	class.

 3.	In	addition	to	your	prewriting	brainstorming,	examine	the	resources	your	
teacher	has	provided	about	the	topic.	What	examples	can	you	gather	from	these	
resources	that	will	be	helpful	in	writing	an	informational	expostitory	essay?	Are	
there	experts	you	could	consult?	

 4.	To	create	an	effective	draft	of	your	expository	essay,	you	will	need	a	thesis	to	
provide	focus	for	the	essay.	A	thesis	is	not	the	title	of	the	esssay	(for	example,	
Computers)	or	an	announcement	of	the	subject	to	the	reader	(In this essay, I 
will tell you about computers.) A	thesis	is	the	point	the	writer	is	making	about	
that	subject.	With	the	class,	generate	a	one-sentence	working	thesis	statement	
that	makes	a	point	about	a	subject.

Drafting the Essay
 5.	With	your	class,	create	an	outline	for	the	body	paragraphs	of	the	essay.	As	you	

create	the	outline,	think	about	how	to	organize	the	information	in	your	essay.	
How	will	you	present	your	information	in	a	logical	way?
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Writing Workshop 3 (continued)

 6. Once you have planned the order and content of your body paragraphs, based 
on the thesis statement, examine the elements of a body paragraph below. 
Then draft the body paragraphs on separate paper.

A body paragraph consists of these elements:
•	Topic sentence: A sentence that consists of a subject and opinion that works 

directly to support the thesis.
•	Transitions: Words used to connect ideas (e.g., for example, for instance).
•	Supporting information: Specific facts and details that are appropriate for the 

topic and are relevant and come from a variety of sources. Extraneous details 
should not be included, and the supporting information should not have 
inconsistencies.

•	Reflective commentary: Sentences that explain how the information is 
relevant to the thesis/topic sentence and bring a sense of closure to the 
paragraph.

 7. Now that you and your class have written a thesis statement, an outline of the 
organization, and the body paragraphs of the essay, you are ready to create the 
introduction and conclusion to the essay. Read the following information and 
then write the paragraphs to introduce and conclude your essay.

Introductory paragraphs include the following:
•	A	hook	or	lead	(a	quote,	question,	anecdote,	or	intriguing	statement).
•	A	connection	between	the	hook	or	lead	and	the	thesis
•	A	thesis	statement	describing	the	subject	and	the	writer’s	opinion

The conclusion brings a sense of closure to the essay. Use the following levels 
of	questions	to	guide	your	thinking	in	crafting	a	conclusion:
•	What	did	you	say?	(literal)
•	What	does	it	mean?	(interpretive)
•	Why	does	it	matter?	(universal)

Revising
Now that the class essay has been drafted, consider specific ways to revise your 
writing to make it more effective. How you use language to convey your ideas 
is	important	to	the	reader’s	understanding.	A	writer	makes	stylistic	choices	in	
language for effect, variety, and coherence.

Rhetorical devices show ideas in interesting ways and help your ideas have a 
lasting effect on your reader. Examples of rhetorical devices are parallelism, 
analogy,	and	rhetorical	questions.	

•	Parallelism is using the same structure for similar parts of a sentence. Use 
parallelism to add balance, rhythm, and clarity to a sentence. 

•	An	analogy compares two things and expresses the relationship between them. 
Use an analogy to explain or clarify an idea or object. 

AcAdEmIc 
VocAbuLARy
Extraneous describes 
something that does not 
belong or to information 
that is not needed for 
understanding.

32 SpringBoard® Writing Workshop
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•	A	rhetorical question	is	either	not	meant	to	be	answered	or	suggests	a	desired	
reply.	Writers	use	rhetorical	questions	to	emphasize	an	idea	or	to	draw	a	
conclusion	from	the	facts.	A	rhetorical	question	may	help	remind	your	reader	of	a	
main	point.	

Another	stylistic	choice	is	the	use	of	sentence variety.	Inserting	word	groups,	such	
as	appositives	or	appositive	phrases,	into	sentences	adds	variety	to	your	sentence 
structure.	An	appositive	is	a	noun,	pronoun,	or	phrase	placed	beside	another	noun	
or	pronoun	to	identify	or	explain	it.	Notice	that	appositives	and	appositive	phrases	
are	set	off	by	commas.
•	Our teacher, Ms. Greig, is out sick today.
•	Heroes, ones who act selflessly, are found all around us.
•	Mika studies biology, the science of life or living matter.

Coherence refers	to	the	logical	organization	of	the	essay	and	how	the	ideas	are	
tied	together	to	flow	smoothly,	thus	making	the	essay	easy	for	the	reader	to	follow.	
One	way	to	revise	for	coherence	is	to	use	transitional	words	and	phrases	within	
and	between	paragraphs.	Transitional	words	help	you	move	from	one	sentence	or	
thought	to	another.	For	example:
•	Transitions that show a list or order:	furthermore, additionally, also, besides, 

further, in addition, moreover, again, and, final, first of all, first, second, third, 
next, last of all

•	Transitions that show a conclusion:	as a result, therefore, finally, last, in 
conclusion, in summary, all in all

Language and Writer’s Craft: Phrases and Clauses
Writers	use	phrases	and	clauses	to	add	interest	and	details	to	their	writing.	They	
also	use	them	to	vary	sentence	structure	and	to	change	simple	sentences	into	
compound	and	complex	sentences.

A	clause	is	a	group	of	words	that	includes	a	subject	acting	on	a	verb.	An	independent 
clause	has	a	subject	and	verb	and	can	stand	alone	as	a	sentence.	A	dependent 
clause has	a	subject	and	a	verb,	but	it	cannot	stand	alone	as	a	sentence	because	it	
does	not	form	a	complete	thought.

A	phrase	is	a	group	of	words	that	does	not	include	a	subject	acting	on	a	verb.

When	writing,	take	care	to	ensure	that	you	use	phrases	and	clauses	correctly.	For	
example,	make	sure	that	you	place	phrases	and	clauses	so	that	they	modify	(add	
information	to)	the	proper	word	in	the	sentence.	Phrases	and	clauses	that	are	
incorrectly	placed	are	called	dangling modifiers	because	it	is	difficult	to	tell	which	
word	is	being	modified.
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Writing Workshop 3 (continued)

8. With	your	class,	revise	the	class-constructed	essay	to	include	rhetorical	devices,
varying	sentence	structures,	coherence,	effective	transitions	and	the	correct	use
of	phrases	and	clauses.

9. As	you	revise,	also	think	about	whether	you	have	used	formal	or	informal
language.	More	formal,	academic	language	should	be	used	for	this	type	of
essay.

10. Reflection:	What	additional	support	do	you	need	in	writing	an	expository	essay?

AcTiviTy 3

Writing an Essay with Peers 
WRiTing PRoMPT: Think	about	a	piece	of	technology	(for	example,	cell	phone,		
MP3	player,	computer,	TV,	video	game	console,	digital	camera/video	camera)	that	
you	could	not	live	without.	Choose	one	and	write	a	multi-paragraph	essay	that	
explains	the	function	of	that	piece	of	technology	and	its	significance	in	your	life	
today.	Be	sure	the	essay	meets	the	requirements	listed	in	the	learning	targets	listed	
on	the	first	page	for	writing	an	effective	expository	essay.

Prewriting to generate content 
1. In	your	writing	group,	review	and	mark	the	prompt	to	highlight	major	elements

of	the	task	you	are	being	asked	to	do.	Use	a	prewriting	strategy	to	explore	ideas
that	may	address	the	prompt.

2. Select	the	best	ideas	from	your	prewriting	to	construct	a	working	thesis	for	your
essay

Drafting
3. Review	and	organize	the	ideas	from	your	prewriting	as	you	draft	at	least	two

body	paragraphs.	Use	an	outline	to	organize	the	ideas	in	your	body	paragraphs.
Be	sure	to	brainstorm	to	pick	sentences	that	support	the	thesis	and	specific
details	and	facts	to	develop	and	support	the	topic	sentences.	Synthesize	ideas
from	several	sources.	Avoid	unnecessary	information	and	inconsistencies.	Draft
your	body	paragraphs,	and	include	commentary.

4. Read	your	body	paragraphs,	and	discuss	an	effective	way	to	introduce	and
conclude	your	key	ideas.	Use	a	prewriting	strategy	to	generate	a	draft	that
demonstrates	the	parts	of	effective	introductions	(e.g.,	hook/lead,	connection,
and	thesis)	and	conclusions	(response	to	the	levels	of	questions).

Revising
5. Review	the	elements	of	an	expository	essay	on	the	first	page	of	this	workshop,

and	use	them	as	a	writer’s	checklist.	Read	aloud	your	draft	in	your	writing	
group,	and	gather	feedback*	based	on	the	criteria	of	an	effective	
expository	essay.

34 SpringBoard® Writing Workshop
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6. Review	your	draft	for	language	use	and	revise	to	include	rhetorical	devices,
varying	sentence	structures,	and	transitional	words/phrases	in	your	group-	
generated	and	individually	composed	essays.	Check	for	dangling	modifiers.
•	Select	ideas	to	emphasize	by	incorporating	appropriate	rhetorical	devices,

such	as	parallelism,	analogy,	and	rhetorical	questions.
•	If	your	draft	contains	too	many	simple	sentences,	revise	sentences	that	could

be	expanded	for	clarity	or	description.
•	Revise	at	least	two	sentences	to	include	an	appositive	or	appositive	phrase.

7. Review	your	draft	for	coherence.	Discuss	which	transitions	can	be	used	to	link
ideas	effectively	within	and	between	your	body	paragraphs.	Incorporate	at	least
two	into	your	draft.

Editing for Publication
8. Read	your	draft	and	peer	edit*	to	correct	errors	in	grammar,	punctuation,	and	

spelling.

9. Discuss*	the	key	ideas	in	your	essay,	and	generate	a	list	of	potentially	
creative	titles.	Rank	them	and	select	one.	Place	a	title	at	the	top	of	your	
essay.

Assessing your Draft
10. Review	the	Scoring	Guide.	Use	the	Scoring	Guide	to	evaluate	your	essay	and

ensure	that	it	meets	all	of	the	requirements.	If	possible,	exchange	your	essay
with	another	group	and	allow	them	to	evaluate	it	against	the	Scoring	Guide	to
ensure	your	essay	is	successful.

AcTiviTy 4

independent Writing
WRiTing PRoMPT: Think	about	your	friends.	What	makes	someone	a	friend?	How	
do	you	demonstrate	being	a	friend?	Write	a	multi-	paragraph	essay	that	explains	the	
concept	of	friendship.	Follow	the	prewriting,	drafting,	and	revising	process	you	have	
been	practicing	in	this	workshop.	Be	sure	the	essay:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
• Is	logically	organized	with	appropriate	facts	and	details.
• Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices	and	sentence	structures.
•	Uses	a	variety	of	transitions	to	create	coherence.

Review	the	Scoring	Guide	to	make	sure	you	understand	the	specific	requirements	of	
this	writing	activity.
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Writing Workshop 3 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	essay	
•	presents	a	topic	with	

a	clearly	stated	and	
insightful	controlling	
idea

•	effectively	develops	
ideas	throughout	the	
essay

•	supports	topic	
with	specific	and	
relevant	facts,	
evidence,	details,	and	
examples	to	guide	
understanding	of	
main	ideas.	

The	essay
•	presents	a	topic	with	

a	controlling	idea
•	develops	ideas	

throughout	the	essay
•	supports	topic	with	

facts,	evidence,	
details,	and	
examples	that	
guide	the	reader’s	
understanding	of	the	
main	ideas.

The	essay
•	presents	a	topic	

with	an	unfocused	
controlling	idea

•	uses	few	strategies	
to	develop	ideas

•	contains	insufficient	
or	vague	facts,	
evidence,	details,	
and	examples	in	an	
underdeveloped	
topic	that	confuses	
the	reader’s	
understanding	of	
the	main	ideas.

The	essay
•	presents	a	

confusing	
topic	without	a	
controlling	idea

•	does	not	develop	
ideas	clearly

•	uses	vague	
facts,	details,	or	
examples	that	
lead	to	reader	
confusion.

Structure The	essay
•	leads	with	an	

effective,	engaging	
introduction

•	effectively	
sequences	ideas	
and	uses	meaningful	
transitions	to	create	
cohesion	and	clarify	
the	relationship	
among	ideas

•	provides	an	
insightful	conclusion	
that	follows	from	
and	supports	
the	explanation	
presented.

The	essay
•	presents	a	clear	and	

focused	introduction
•	sequences	ideas,	and	

uses	transitions	to	
create	coherence

•	provides	a	conclusion	
that	connects	
the	larger	ideas	
presented	in	the	
essay.

The	essay
•	contains	an	

underdeveloped	
and/or	unfocused	
introduction

•	presents	
disconnected	ideas	
and	limited	use	of	
transitions

•	contains	an	
underdeveloped	
or	unfocused	
conclusion.

The	essay
•	does	not	contain	a	

clear	introduction
•	presents	

disconnected	ideas	
and	uses	few	or	no	
transitions

•	contains	a	
confusing	
conclusion	or	no	
conclusion	at	all.

Use of 
Language

The	essay
•	uses	precise	diction	

deliberately	chosen	
to	inform	or	explain	
the	topic

•	uses	a	variety	of	
sentence	structures	
to	enhance	the	
explanation

•	utilizes	a	variety	of	
rhetorical	devices	to	
enhance	explanation

•	demonstrates	
technical	command	
of	conventions	of	
standard	English.

The	essay
•	uses	appropriate	

diction	for	the	
information	or	
explanation

•	uses	a	variety	of	
sentence	structures

•	uses	rhetorical	
devices

•	demonstrates	
general	command	of	
conventions;	minor	
errors	do	not	interfere	
with	meaning.

The	essay
•	uses	diction	that	

is	inappropriate	
at	times	for	the	
information	or	
explanation

•	shows	little	or	no	
variety	in	sentence	
structure

•	uses	few	or	no	
rhetorical	devices

•		demonstrates	
limited	command	
of	conventions;	
errors	interfere	with	
meaning.	

The	essay
•	uses	diction	that	

is	inappropriate	
at	times	for	the	
information	or	
explanation

•	shows	no	variety	in	
sentence	structure

•	uses	no	rhetorical	
devices

•	demonstrates	
limited	command	
of	conventions;	
multiple	errors	
interfere	with	
meaning.
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3WRITING WORKSHOP

Expository Writing: 
Writing to Inform
Learning Targets
•	Analyze	the	structure	an	author	uses	to	organize	a	text,	including	how	the	major

sections	contribute	to	the	whole	and	to	the	development	of	the	ideas.
•	Write	informative/explanatory	texts	to	examine	a	topic	and	convey	ideas,

concepts,	and	information	through	the	selection,	organization,	and	analysis	of
relevant	content.

•	Produce	clear	and	coherent	writing	in	which	the	development,	organization,	and
style	are	appropriate	to	task,	purpose,	and	audience.

•	Demonstrate	command	of	the	conventions	of	standard	English	grammar	and	usage
when	writing	or	speaking.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	7	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	your	own	clearly.

Writing an Expository Essay
In	this	writing	workshop,	you	will	practice	writing	an	informational	text	in	the	
expository	mode.	Writers	use	the	expository	mode	to	communicate	information,	
define	a	topic,	instruct	about	a	process,	explain	something,	or	clarify	ideas.	
Expository	writing	relies	on	facts	rather	than	on	emotional	appeals.

As	you	learn	about	expository	writing,	you	will	work	with	your	teacher	and	your	
classmates	to	construct	two	model	expository	essays.	You	will	then	use	these	
models	to	write	your	own	expository	essay	that	achieves	the	following:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
•	Is	logically	organized	with	appropriate	facts	and	details.
•	Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices	and	sentence	structures.
•	Uses	transitions	to	create	coherence.

AcTiviTy 1 

Discovering Elements of a Multi-Paragraph 
Expository Essay
Before Reading

1. Quickwrite:	What	do	you	know	about	expository	writing?	How	would	an
informative	essay	fit	in	the	expository	writing	mode?

2. The	goal	of	an	informational	expository	essay	is	to	inform	your	readers	about	a
specific	topic.	What	topics	are	you	familiar	enough	with	that	you	could	explain
them	to	others	in	a	detailed	manner?	List	some	of	these	topics	in	the	margin.

3. Brainstorm	how	you	might	organize	an	informational	expository	essay.

LEARNING 
STRATEGIES
Quickwrite,	Marking	the	
Text,	Graphic	Organizer,	
Think-Pair-Share,	
Brainstorming,	Webbing,	
Outlining,	Think	Aloud,	
Drafting,	Sharing	and	
Responding

AcAdEmIc 
VOcAbuLARy
The	word	mode	refers		
to	a	style	of	writing.	
Narrative,	expository,	
and	argumentative	
(persuasive)	are	examples	
of	different	writing	modes.	
Each	mode	has	different	
requirements.
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Writing Workshop 3 (continued)

my Notes During Reading
4. Read	the	following	essay,	and	determine	the	purpose	or	controlling

idea.	As	you	read,	mark	the	thesis	(the	point	the	writer	is	making)	and
supporting	information,	along	with	the	topic	sentences	in	each	paragraph.

What’s in Your 
Toothpaste?

Excerpted from The Secret House: Twenty-Four Hours in the Strange and 
Unexpected World in Which We Spend Our Days and Nights
by David Bodanis

Into the bathroom goes our male resident, and after the most pressing need is 
satisfied it’s time to brush the teeth. The tube of toothpaste is squeezed, its pinched 
metal seams are splayed, pressure waves are generated inside, and the paste begins to 
flow. But what’s in this toothpaste, so carefully being extruded out?

Water mostly, 30 to 45 percent in most brands: ordinary, everyday simple tap water. 
It’s there because people like to have a big gob of toothpaste to spread on the brush, and 
water is the cheapest stuff there is when it comes to making big gobs. Dripping a bit 
from the tap onto your brush would cost virtually nothing; whipped in with the rest  
of the toothpaste the manufacturers can sell it at a neat and accountant-pleasing  
$2 per pound equivalent. Toothpaste manufacture is a very lucrative occupation. 

Second to water in quantity is chalk: exactly the same material that school teachers 
use to write on blackboards. It is collected from the crushed remains of long-dead 
ocean creatures. In the Cretaceous seas chalk particles served as part of the wickedly 
sharp outer skeleton that these creatures had to wrap around themselves to keep from 
getting chomped by all the slightly larger other ocean creatures they met. Their massed 
graves are our present chalk deposits.

The individual chalk particles—the size of the smallest mud particles in your 
garden—have kept their toughness over the aeons, and now on the toothbrush they’ll 
need it. The enamel outer coating of the tooth they’ll have to face is the hardest 
substance in the body—tougher than the skull, bone, or nail. Only the chalk particles 
in the toothpaste can successfully grind into the teeth during brushing, ripping off the 
surface layers like an abrading wheel grinding down a boulder in a quarry. 

The craters, slashes, and channels that the chalk tears into the teeth will also 
remove a certain amount of build-up yellow in the carnage, and it is for that polishing 
function that it’s there. A certain amount of unduly enlarged extra-abrasive chalk 
fragments tear such cavernous pits into the teeth that future decay bacteria will be able 
to bunker down there and thrive; the quality control people find it almost impossible to 
screen out these errant super-chalk pieces, and government regulations allow them to 
stay in.

In case even gouging doesn’t get all the yellow off, another substance is worked 
into the toothpaste cream. This is titanium dioxide. It comes in tiny spheres, and it’s the 
stuff bobbing around in white wall paint to make it come out white. Splashed around 
your teeth during the brushing it coats much of the yellow that remains. Being water 
soluble it leaks off in the next few hours and is swallowed, but at least for the quick 
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my Notesglance in the mirror after finishing it will make the user think his teeth are truly white. 
Some manufacturers add optical whitening dyes—the stuff more commonly found 
in washing machine bleach—to make extra sure that that glance in the mirror shows 
reassuring white.

These ingredients alone would not make a very attractive concoction. They 
would stick in the tube like a sloppy white plastic lump, hard to squeeze out as well 
as revolting to the touch. Few consumers would savor rubbing in a mixture of water, 
ground up blackboard chalk, and the whitener from latex paint first thing in the 
morning. To get around that finicky distaste the manufacturers have mixed in a host of 
other goodies.

To keep the glop from drying out, a mixture including glycerin glycol—related to 
the most common car antifreeze ingredient—is whipped in with the chalk and water, 
and to give that concoction a bit of substance (all we really have so far is wet colored 
chalk), a large helping is added of a gummy molecule from the seaweed Chondrus 
Crispus. This seaweed ooze spreads in among the chalk, paint, and antifreeze, then 
stretches itself in all directions to hold the whole mass together. A bit of paraffin (the 
fuel that flickers in camping lamps) is pumped in with it to help the moss ooze keep the 
whole substance smooth.

With the glycol, ooze, and paraffin we’re almost there. Only two major 
chemicals are left to make the refreshing, cleansing substance we know as 
toothpaste. The ingredients so far are fine for cleaning, but they wouldn’t make 
much of the satisfying foam we have come to expect in the morning brushing.

To remedy that every toothpaste on the market has a big dollop of detergent 
added too. You’ve seen the suds detergent will make in the washing machine. The 
same substance added here will duplicate that inside the mouth. It’s not particularly 
necessary, but it sells.

The only problem is that by itself this ingredient tastes, well, too like detergent. 
It’s horribly bitter and harsh. The chalk put in toothpaste is pretty foul-tasting too 
for that matter. It’s to get around that gustatory discomfort that the manufacturers 
put in the ingredient they tout perhaps most of all. This is the flavoring, and it has 
to be strong. Double rectified peppermint oil is used—a flavorer so powerful that 
chemists know better than to sniff it in the raw state in the laboratory. Menthol 
crystals and saccharin or other sugar simulators are added to complete the 
camouflage operation.

Is that it? Chalk, water, paint, seaweed, antifreeze, paraffin oil, detergent, and 
peppermint? Not quite. A mix like that would be irresistible to the hundreds and 
thousands of individual bacteria lying on the surface of even an immaculately cleaned 
bathroom sink. They would get in, float in the water bubbles, ingest the ooze and 
paraffin, maybe even spray out enzymes to break down the chalk. The result would 
be an uninviting mess. The way manufacturers avoid that final obstacle is by putting 
in something to kill the bacteria. Something good and strong is needed, something 
that will zap any accidentally intrudant bacteria into oblivion. And that something is 
formaldehyde—the disinfectant used in anatomy labs.

So it’s chalk, water, paint, seaweed, antifreeze, paraffin oil, detergent, peppermint, 
formaldehyde, and fluoride (which can go some way towards preserving children’s 
teeth)—that’s the usual mixture raised to the mouth on the toothbrush for a fresh 
morning’s clean. If it sounds too unfortunate, take heart. Studies show that a thorough 
brushing with just plain water will often do as good a job.
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Writing Workshop 3 (continued)

After Reading
5. When writing an expository text, writers choose a way to organize the text that

fits the information being communicated. For example, you might organize
a text chronologically if the information you are sharing follows a specific
timeline or specific stages of events. Another way to organize information is by
different categories of information.

Number each paragraph of the sample text to help you analyze its organizational
structure. Work with a partner to discuss the essay’s structure and the purpose
of each paragraph. Notice how each paragraph develops the writer’s ideas. Note
your thoughts in the margin.

6. Use the graphic organizer below to chart the components and characteristics of
a multi-paragraph expository essay. This organizer will serve as a model for you
during the writing process as you generate and refine your own essay.

Components/Characteristics Purpose

Check Your Understanding
Respond to the following questions:
•	What	is	the	purpose	of	an	expository	essay?
•	How	can	the	paragraph	structure	of	an	informational	essay	be	used	to	develop	ideas?
•	Why	should	the	writer	of	an	informational	expository	essay	use	facts	rather	than

opinions	to	develop	ideas?

AcAdEmIc 
VocAbuLARy
Chronological refers to the 
time order of events.
For example, a writer 
would use a chronological 
structure to describe 
events beginning in April 
and ending in September.

30 SpringBoard® Writing Workshop

©
 2

01
4 

Co
lle

ge
 B

oa
rd

. A
ll 

ri
gh

ts
 re

se
rv

ed
.

TCB_LA_WW_SE_G07_Exp.indd   30 02/08/14   5:14 PM

Introduction with Thesis Contains an effective lead or hook and a thesis that organizes 
the essay

Supporting Paragraphs Contains factual material  that supports the thesis

Topic Sentences
Introduces the topic to be discussed and follows from the thesis

Supporting Details Contains details, facts, and experiences that support the topic 
sentence of the paragraph

Commentary Explains the importance, relevance, or significance of the 
supporting details

Conclusion Follows from the points made in the supporting paragraphs 
and points to the significance or importance of the information 
in the essay

Transitions Connect the ideas within paragraphs and between 
paragraphs; creates cohesion



AcTiviTy 2

Writing a class Essay
WRiTing PRoMPT:	Think	about	an	activity	that	you	enjoy	or	do	very	well.	You	might	
choose	a	sport,	a	hobby,	or	a	pastime.	With	your	class,	write	a	multi-paragraph	
essay	that	explains	this	activity	in	detail.	Be	sure	the	essay	meets	the	requirements	
listed	in	the	learning	targets	for	writing	an	effective	expository	essay:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
•	Is	logically	organized	with	appropriate	facts	and	details.
•	Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices.
•	Uses	a	variety	of	sentence	structures
•	Uses	a	variety	of	transitions	within	and	between	paragraphs.

Prewriting
1. Reread	and	mark	the	writing	prompt	above	to	clarify	the	task.

2. Write	notes	here	about	your	ideas	for	the	essay.	Be	prepared	to	share	them
with	the	whole	class*.

3. In	addition	to	your	prewriting	brainstorming,	examine	the	resources	your
teacher	has	provided	about	the	topic.	What	examples	can	you	gather	from	these
resources	that	will	be	helpful	in	writing	an	informational	expostitory	essay?	Are
there	experts	you	could	consult?

4. To	create	an	effective	draft	of	your	expository	essay,	you	will	need	a	thesis	to
provide	focus	for	the	essay.	A	thesis	is	not	the	title	of	the	esssay	(for	example,
Computers)	or	an	announcement	of	the	subject	to	the	reader	(In this essay, I
will tell you about computers.) A	thesis	is	the	point	the	writer	is	making	about
that	subject.	With	the	class,	generate	a	one-sentence	working	thesis	statement
that	makes	a	point	about	a	subject.

Drafting the Essay
5. With	your	class,	create	an	outline	for	the	body	paragraphs	of	the	essay.	As	you

create	the	outline,	think	about	how	to	organize	the	information	in	your	essay.
How	will	you	present	your	information	in	a	logical	way?
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Writing Workshop 3 (continued)

6. Once you have planned the order and content of your body paragraphs, based
on the thesis statement, examine the elements of a body paragraph below.
Then draft the body paragraphs on separate paper.

A body paragraph consists of these elements:
•	Topic sentence: A sentence that consists of a subject and opinion that works

directly to support the thesis.
•	Transitions: Words used to connect ideas (e.g., for example, for instance).
•	Supporting information: Specific facts and details that are appropriate for the

topic and are relevant and come from a variety of sources. Extraneous details 
should not be included, and the supporting information should not have 
inconsistencies.

•	Reflective commentary: Sentences that explain how the information is
relevant to the thesis/topic sentence and bring a sense of closure to the
paragraph.

7. Now that you and your class have written a thesis statement, an outline of the
organization, and the body paragraphs of the essay, you are ready to create the
introduction and conclusion to the essay. Read the following information and
then write the paragraphs to introduce and conclude your essay.

Introductory paragraphs include the following:
•	A	hook	or	lead	(a	quote,	question,	anecdote,	or	intriguing	statement).
•	A	connection	between	the	hook	or	lead	and	the	thesis
•	A	thesis	statement	describing	the	subject	and	the	writer’s	opinion

The conclusion brings a sense of closure to the essay. Use the following levels 
of	questions	to	guide	your	thinking	in	crafting	a	conclusion:
•	What	did	you	say?	(literal)
•	What	does	it	mean?	(interpretive)
•	Why	does	it	matter?	(universal)

Revising
Now that the class essay has been drafted, consider specific ways to revise your 
writing to make it more effective. How you use language to convey your ideas 
is	important	to	the	reader’s	understanding.	A	writer	makes	stylistic	choices	in	
language for effect, variety, and coherence.

Rhetorical devices show ideas in interesting ways and help your ideas have a 
lasting effect on your reader. Examples of rhetorical devices are parallelism, 
analogy,	and	rhetorical	questions.	

• 	Parallelism is using the same structure for similar parts of a sentence. Use 
parallelism to add balance, rhythm, and clarity to a sentence.
EXAMPLES: He often listened to music and danced in his seat while riding in 
the car. (parallel verbs)
The backpack held three books, two folders, and one snack. (parallel objects)

• 	An	analogy compares two things and expresses the relationship between them. 
Use an analogy to explain or clarify an idea or object.
EXAMPLES: My need to use a computer is like my need for food and water.
My need to use a computer, like my need for food and water, is a matter of daily 
survival.

AcAdEmIc 
VocAbuLARy
Extraneous describes 
something that does not 
belong or to information 
that is not needed for 
understanding.
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• 	A	rhetorical question	is	either	not	meant	to	be	answered	or	suggests	a	desired
reply.	Writers	use	rhetorical	questions	to	emphasize	an	idea	or	to	draw	a
conclusion	from	the	facts.	A	rhetorical	question	may	help	remind	your	reader	of	a
main	point.
EXAMPLES: “But what’s in this toothpaste, so carefully being extruded out?”
(thesis of the sample essay, paragraph 1); “Is that it?” (paragraph 12)

Another	stylistic	choice	is	the	use	of	sentence variety.	Inserting	word	groups,	such	
as	appositives	or	appositive	phrases,	into	sentences	adds	variety	to	your	sentence 
structure.	An	appositive	is	a	noun,	pronoun,	or	phrase	placed	beside	another	noun	
or	pronoun	to	identify	or	explain	it.	Notice	that	appositives	and	appositive	phrases	
are	set	off	by	commas.
•	Our teacher, Ms. Greig, is out sick today.
•	Heroes, ones who act selflessly, are found all around us.
•	Mika studies biology, the science of life or living matter.

Coherence refers	to	the	logical	organization	of	the	essay	and	how	the	ideas	are	
tied	together	to	flow	smoothly,	thus	making	the	essay	easy	for	the	reader	to	follow.	
One	way	to	revise	for	coherence	is	to	use	transitional	words	and	phrases	within	
and	between	paragraphs.	Transitional	words	help	you	move	from	one	sentence	or	
thought	to	another.	For	example:
•	Transitions that show a list or order:	furthermore, additionally, also, besides,

further, in addition, moreover, again, and, final, first of all, first, second, third,
next, last of all

•	Transitions that show a conclusion:	as a result, therefore, finally, last, in
conclusion, in summary, all in all

Language and Writer’s Craft: Phrases and Clauses
Writers	use	phrases	and	clauses	to	add	interest	and	details	to	their	writing.	They	
also	use	them	to	vary	sentence	structure	and	to	change	simple	sentences	into	
compound	and	complex	sentences.

A	clause	is	a	group	of	words	that	includes	a	subject	acting	on	a	verb.	An	independent 
clause	has	a	subject	and	verb	and	can	stand	alone	as	a	sentence.	A	dependent 
clause has	a	subject	and	a	verb,	but	it	cannot	stand	alone	as	a	sentence	because	it	
does	not	form	a	complete	thought.

A	phrase	is	a	group	of	words	that	does	not	include	a	subject	acting	on	a	verb.

When	writing,	take	care	to	ensure	that	you	use	phrases	and	clauses	correctly.	For	
example,	make	sure	that	you	place	phrases	and	clauses	so	that	they	modify	(add	
information	to)	the	proper	word	in	the	sentence.	Phrases	and	clauses	that	are	
incorrectly	placed	are	called	dangling modifiers	because	it	is	difficult	to	tell	which	
word	is	being	modified.

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

Writing Workshop 3 • Expository Writing: Writing to Inform 33

TCB_LA_WW_SE_G07_Exp.indd   33 31/07/14   3:55 AM

Independent clause: “This seaweed ooze spreads in among the chalk, paint, and 
antifreeze, …”
Dependent clause: … because I forgot to charge it.
A phrase is a group of words that does not include

Noun phrase: Heroes, ones who act selflessly, are found all around us. 
Adverbial phrase: My need to use a computer, like my need for food and water, is 
a matter of daily survival.

EXAMPLE: Two friends walked along the sidewalk with computers. (Do the friends or the 
sidewalk have the computers?)



Writing Workshop 3 (continued)

8. With	your	class,	revise	the	class-constructed	essay	to	include	rhetorical	devices,
varying	sentence	structures,	coherence,	effective	transitions	and	the	correct	use
of	phrases	and	clauses.

9. As	you	revise,	also	think	about	whether	you	have	used	formal	or	informal
language.	More	formal,	academic	language	should	be	used	for	this	type	of
essay.

10. Reflection:	What	additional	support	do	you	need	in	writing	an	expository	essay?

AcTiviTy 3

Writing an Essay with Peers 
WRiTing PRoMPT: Think	about	a	piece	of	technology	(for	example,	cell	phone,		
MP3	player,	computer,	TV,	video	game	console,	digital	camera/video	camera)	that	
you	could	not	live	without.	Choose	one	and	write	a	multi-paragraph	essay	that	
explains	the	function	of	that	piece	of	technology	and	its	significance	in	your	life	
today.	Be	sure	the	essay	meets	the	requirements	listed	in	the	learning	targets	listed	
on	the	first	page	for	writing	an	effective	expository	essay.

Prewriting to generate content 
1. In	your	writing	group,	review	and	mark	the	prompt	to	highlight	major	elements

of	the	task	you	are	being	asked	to	do.	Use	a	prewriting	strategy	to	explore	ideas
that	may	address	the	prompt.

2. Select	the	best	ideas	from	your	prewriting	to	construct	a	working	thesis	for	your
essay

Drafting
3. Review	and	organize	the	ideas	from	your	prewriting	as	you	draft	at	least	two

body	paragraphs.	Use	an	outline	to	organize	the	ideas	in	your	body	paragraphs.
Be	sure	to	brainstorm	to	pick	sentences	that	support	the	thesis	and	specific
details	and	facts	to	develop	and	support	the	topic	sentences.	Synthesize	ideas
from	several	sources.	Avoid	unnecessary	information	and	inconsistencies.	Draft
your	body	paragraphs,	and	include	commentary.

4. Read	your	body	paragraphs,	and	discuss	an	effective	way	to	introduce	and
conclude	your	key	ideas.	Use	a	prewriting	strategy	to	generate	a	draft	that
demonstrates	the	parts	of	effective	introductions	(e.g.,	hook/lead,	connection,
and	thesis)	and	conclusions	(response	to	the	levels	of	questions).

Revising
5. Review	the	elements	of	an	expository	essay	on	the	first	page	of	this	workshop,

and	use	them	as	a	writer’s	checklist.	Read	aloud	your	draft	in	your	writing 
group,	and	gather	feedback*	based	on	the	criteria	of	an	effective	
expository essay.
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6. Review	your	draft	for	language	use	and	revise	to	include	rhetorical	devices,
varying	sentence	structures,	and	transitional	words/phrases	in	your	group-	
generated	and	individually	composed	essays.	Check	for	dangling	modifiers.
•	Select	ideas	to	emphasize	by	incorporating	appropriate	rhetorical	devices,

such	as	parallelism,	analogy,	and	rhetorical	questions.
•	If	your	draft	contains	too	many	simple	sentences,	revise	sentences	that	could

be	expanded	for	clarity	or	description.
•	Revise	at	least	two	sentences	to	include	an	appositive	or	appositive	phrase.

7. Review	your	draft	for	coherence.	Discuss	which	transitions	can	be	used	to	link
ideas	effectively	within	and	between	your	body	paragraphs.	Incorporate	at	least
two	into	your	draft.

Editing for Publication
8. Read	your	draft	and	peer	edit*	to	correct	errors	in	grammar,	punctuation,	and 

spelling.

9. Discuss*	the	key	ideas	in	your	essay,	and	generate	a	list	of	potentially	
creative titles.	Rank	them	and	select	one.	Place	a	title	at	the	top	of	your	
essay.

Assessing your Draft
10. Review	the	Scoring	Guide.	Use	the	Scoring	Guide	to	evaluate	your	essay	and

ensure	that	it	meets	all	of	the	requirements.	*If	possible,	exchange	your	essay 
with	another	group	and	allow	them	to	evaluate	it	against	the	Scoring	Guide	to 
ensure	your	essay	is	successful.

AcTiviTy 4

independent Writing
WRiTing PRoMPT: Think	about	your	friends.	What	makes	someone	a	friend?	How	
do	you	demonstrate	being	a	friend?	Write	a	multi-	paragraph	essay	that	explains	the	
concept	of	friendship.	Follow	the	prewriting,	drafting,	and	revising	process	you	have	
been	practicing	in	this	workshop.	Be	sure	the	essay:
•	Presents	effective	introductory	and	concluding	paragraphs.
•	Contains	a	clearly	stated	purpose	or	controlling	idea.
• Is	logically	organized	with	appropriate	facts	and	details.
• Includes	no	extraneous	information	or	inconsistencies.
•	Accurately	synthesizes	ideas	from	several	sources.
•	Uses	a	variety	of	rhetorical	devices	and	sentence	structures.
•	Uses	a	variety	of	transitions	to	create	coherence.

Review	the	Scoring	Guide	to	make	sure	you	understand	the	specific	requirements	of	
this	writing	activity.
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Writing Workshop 3 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	essay	
• presents	a	topic	with

a	clearly	stated	and
insightful	controlling
idea

• effectively	develops
ideas	throughout	the
essay

• supports	topic
with	specific	and
relevant	facts,
evidence,	details,	and
examples	to	guide
understanding	of
main	ideas.

The	essay
• presents	a	topic	with

a	controlling	idea
• develops	ideas

throughout	the	essay
• supports	topic	with

facts,	evidence,
details,	and
examples	that
guide	the	reader’s
understanding	of	the
main	ideas.

The	essay
• presents	a	topic

with	an	unfocused
controlling	idea

• uses	few	strategies
to	develop	ideas

• contains	insufficient
or	vague	facts,
evidence,	details,
and	examples	in	an
underdeveloped
topic	that	confuses
the	reader’s
understanding	of
the	main	ideas.

The	essay
•	presents	a

confusing
topic	without	a
controlling	idea

• does	not	develop
ideas	clearly

• uses	vague
facts,	details,	or
examples	that
lead	to	reader
confusion.

Structure The	essay
• leads	with	an

effective,	engaging
introduction

• effectively
sequences	ideas
and	uses	meaningful
transitions	to	create
cohesion	and	clarify
the	relationship
among	ideas

• provides	an
insightful	conclusion
that	follows	from
and	supports
the	explanation
presented.

The	essay
• presents	a	clear	and

focused	introduction
• sequences	ideas,	and

uses	transitions	to
create	coherence

• provides	a	conclusion
that	connects
the	larger	ideas
presented	in	the
essay.

The	essay
• contains	an

underdeveloped
and/or	unfocused
introduction

• presents
disconnected	ideas
and	limited	use	of
transitions

• contains	an
underdeveloped
or	unfocused
conclusion.

The	essay
• does	not	contain	a

clear	introduction
• presents

disconnected	ideas
and	uses	few	or	no
transitions

• contains	a
confusing
conclusion	or	no
conclusion	at	all.

Use of 
Language

The	essay
• uses	precise	diction

deliberately	chosen
to	inform	or	explain
the	topic

• uses	a	variety	of
sentence	structures
to	enhance	the
explanation

• utilizes	a	variety	of
rhetorical	devices	to
enhance	explanation

• demonstrates
technical	command
of	conventions	of
standard	English.

The	essay
• uses	appropriate

diction	for	the
information	or
explanation

• uses	a	variety	of
sentence	structures

• uses	rhetorical
devices

• demonstrates
general	command	of
conventions;	minor
errors	do	not	interfere
with	meaning.

The	essay
• uses	diction	that

is	inappropriate
at	times	for	the
information	or
explanation

• shows	little	or	no
variety	in	sentence
structure

• uses	few	or	no
rhetorical	devices

• demonstrates
limited	command
of	conventions;
errors	interfere	with
meaning.

The	essay
• uses	diction	that

is	inappropriate
at	times	for	the
information	or
explanation

• shows	no	variety	in
sentence	structure

• uses	no	rhetorical
devices

• demonstrates
limited	command
of	conventions;
multiple	errors
interfere	with
meaning.
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